Brief literature review
This research focuses on student-lecturer relationship while other researchers have shown the impact of the web on both lecturers and students (Alturki and Alfadda, 2007 , Sait et al., 2008 , Al-Ghaith et al., 2010 , BritishCouncil, 2011 , Altraounah, 2012 . Although previous studies have contributed to creating background research for this study, none of these studies have focused on the web technology impact on student-lecturer relationship. This paper is part of a study that measures many aspects of the impact of website technologies in student lecturer relationship. It focuses on expert power relationship. Expert power as explained in the abstract is the ability to provide another with needed information, knowledge or expert advice that comes from experience or education (Zheng, 2010 ) (Nazarko, 2004 (Phillips and Gully, 2011) (Coon and Mitterer, 2008) . The lecturer should have enough knowledge in a particular area that qualifies him/her to be a lecturer. However, on the other hand websites as a source of knowledge has proven that it expands students' knowledge (Grace-Martin and Gay, 2001) . This fact indicates that the cognitive gap between students and lecturers is changing. Lecturer expert power is important as it gives students confidence and enthusiasm to learn (Savage and Savage, 2009) .
Methodology
A Simi-structured questionnaire was distributed to a wide range of students in higher education to gather data about their experience of using web technology in their education.
Teacher Power Use Scale (TPUS) instrument with minor amendments was used to measure how students' knowledge gained from using websites has impacted on the relationship with their lecturer as a knowledgeable person. The instrument consisted of 7 liker-scale questions. An open ended question was added to get possible reasons why students feel that websites impacted/do not impact in their relationship with their lecturers. In total, 1361 participations have been accepted as valid. 969 were males and 377 were females and 15 did not mention their gender. PASW (Predictive Analytics Software) was used to analyse close ended questions and thematic analysis was used to analyse open-ended questions. 
Results

Figure 1: Average use of online resources for study purposes per month
Average use of online resources for study purposes
As shown in figure 1, the use of web pages for the purpose of study is very low among students in both genders More than 60% of students use websites only for 1-5 hours or less per month. However, this amount of use has impacted on their association with their lecturers in terms of their perception of the lecturer as a knowledgeable person. Nevertheless, the results show a noticeable impact on student-lecturer relationship due to the students' access to online knowledge resources. There is only a small difference between male and female results of the impact. Mostly, the level of impact among females is slightly higher compared to that of males. Figure 2 shows that there is an impact on student-lecturer relationship when students rely on the websites to find necessary information.
Figure 2: Level of impact of websites on student-lecturer expert power
The impact is rated as follows; 1-No impact to 7-High impact. This sorting came from analysing 7-likert scales, 1-strongly disagree to 7strongly agree, close-ended questions. is noticeable that male and female justifications are consistent. 6.81% male and 10.61% female believe that their relationship and interaction with their lecturers has decreased because they believe that the information they gain from the internet is more organised and easily delivered. 5.47% male and 9.28% female believe that the internet websites have more detailed information. Students evaluate their lecturer's knowledge by comparing the internet information to what they are provided with by their lecturers in the class. 2.06% males and 5.04% females justified their aspiration to search for information from the internet due to the limitation of their lecturers' knowledge. For quite similar reason 2.68% males and 3.71% females have confidence in the internet information and they consider it more accurate, updated and important than lecturer's information. Unavailability of some lecturers when students need them was one of the reasons for students to prefer online information. However, this is not a main reason as only less than 1% of students mentioned it.
Reasons why students feel that the internet websites impact on their relationship with their lecturers
Reasons why students feel that the internet websites do not impact on their relationship with their lecturers
Gender
Male Female
Because the lecturer has the information 0. Results show a minority of students believe that the information from the internet websites does not impact on their relationship with their lecturers. 2.17% males and 3.71% females believe that the lecturer provides them with more accurate and trustworthy information. They consider most of the information on the internet as unknown source so it is not trustworthy. Also a similar percentage of students considers lecturer's information as more accurate and update than what is available online.
Conclusion
Pervious researches showed the importance of student-lecturer expert power relationship and how the lecturer's expert knowledge impacts on students' confidence and enthusiasm to study. Also studies have proven that student access to online resources increase student knowledge. Results of this research paper show that online resources are impacting negatively on student-lecturer expert power. This paper shows that the student-lecturer expert power relationship is changing because of students' access to online resources and it illustrates the main reasons that led to weakness student-lecturer expert power relationship.
The role of lecturer should not be focused on providing knowledge only as knowledge has become available globally. Each reason mentioned in tables 1 should be taken into account when training higher education lecturers to avoid weaknesses in lecturer expert power in classroom.
